After a long tradition of research on the intergenerational mobility of men, stratifi studies in the late 1970s and 1980s began to include women in their analyses. Most studies, however, still rely primarily on characteristics offathers to measure family background status. Using a large national cross-sectional data set, this study describes the influence of mother's occupational status on children's educational attainment. I compare the strengths of maternal and paternal influences and use birth cohorts to examine whether the relative influence of mothers has changed. The main findings are: Maternal occupational status has a strong effect on schooling, this effect is independent offather's education and occupation, it persists through the schooling career, and it is as important for sons asfor daughters. Some evidence suggests that the influence of mother's occupation has increased while the influence offather's occupation has decreased. In contrast, mother's education has always been as important as father's education. In general, the findings underscore the positive effects of maternal labor force participation on child outcomes through the high-status jobs many married women now hold. At the same time, this study suggests that the independent influence of mother's socioeconomic status may lead to an accumulation of educational advantages and disadvantages in subsequent generations, possibly reducing the intergenerational mobility offamilies.
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After stratification research was criticized in the early 1970s for focusing almost exclusively on men (Acker 1973) , studies appeared that examined the intergenerational occupational mobility of women and the determinants of women's socioeconomic achievement (Tyree and Treas 1974; Treiman and Terrell 1975; Featherman and Hauser 1976; Sewell, Hauser, and Wolf 1980) . This broadening in scope provided a more balanced view of the status attainment process and was particu- still compare the achievements of individuals with the achievements of their fathers (Roos 1985; Hout 1988) , and most regression analyses of educational or occupational attainment, including recent ones, rely primarily on paternal characteristics to measure family background status Grusky and DiPrete 1990) .
Fathers have occupied a more central place in this literature than mothers for several reasons. First, because maternal and paternal status characteristics are highly correlated, it was often assumed that mother's characteristics would be of little help in explaining additional variance in educational and occupational outcomes. Second, because few mothers were working outside the home when status attainment research was developing, socioeconomic differences among employed mothers were not believed to be as consequential as socioeconomic differences among fathers. Third, data on the socioeconomic characteristics of mothers in nationally representative surveys have been scarce. Although several longitudinal surveys include detailed information on mothers, the key cross-sectional data sets in past stratification research, such as the Occupational Change in a Generation Surveys (Featherman American Sociological Review, 1994 , Vol. 59 (April:257-275) 257 and Hauser 1978) and the NORC General Social Surveys (Davis and Smith 1991) , did not ask about mother's occupational Outside the stratification literature, the influence of mothers on children's achievement has been studied extensively. In response to the sharp increase in labor force participation of married women with children, psychologists, economists, and educational sociologists began to compare the children of employed mothers to the children of nonemployed mothers. In contrast to the typical status attainment study, this line of research focuses on young children rather than on adults and examines differences in intellectual ability and scholastic accomplishment rather than differences in completed education or occupational attainment (Schachter 1981; Blau and Grossberg 1992; Dronkers 1989) . Initially, these studies were motivated by growing popular concern that a reduction in the time mothers were spending at home would have negative effects on their children's early achievements. By emphasizing the more traditional role of mothers as a socializing agent in the home, much less attention was paid to the possibly positive effects of the incomes and occupations of working mothers. Although economic studies sometimes acknowledge that working mothers' financial resources contribute to child outcomes (Desai, Chase-Lansdale, and Michael 1989) , little is known about whether socioeconomic differences among employed mothers affect educational and socioeconomic achievements of adults; nor is it known whether this influence is comparable to that traditionally exerted by the father.
I compare the influence of mothers' occupational and educational statuses with those of fathers and assess whether the socioeconomic influence of mothers on adult attainment has changed over time. The analysis focuses on outcomes in schooling, because most of the influence of parental status on a person's adult socioeconomic achievement is mediated by educational attainment (Blau and Duncan 1967; Featherman and Hauser 1978) grew up in such households, because the vast majority were born before the 1960s.2 To examine changes in the influence of mother's occupational and educational statuses, I compare birth cohorts. Assuming that selective attrition through mortality does not lead to major biases, cohort differences in a single cross-section are reasonable approximations of change, because most people finish their schooling before age 24 and few people return to school later in-life. A similar design was used to study 1 Socioeconomic information on mothers is sometimes available for respondents who grew up in female-headed households and is occasionally included in measures of family income. The 1957 survey of high school seniors in Wisconsin, another key source of information in stratification research, contained a question on mother's occupation (Sewell and Hauser 1975:195) , but to my knowledge, no published analysis has included this variable. The National Election Survey, a data set that has also been used for analyses of trends in the stratification process (Semyonov and Roberts 1989) , includes information on mother's occupational class (though not on detailed occupation), but does not include information on mother's education.
2 This is not to say that the NSFH contains few single-parent households. In fact, these households were oversampled. My focus is on the family of origin of the respondents, not on their families of procreation. How educational attainment depends on family structure is an important question that has recently been studied extensively (Astone and McLanahan 1991). trends in educational stratification in pioneering work by Hauser and Featherman (1976) and Mare (1981) .
MATERNAL EFFECTS ON
ACHIEVEMENT: PAST RESEARCH Several researchers, both inside and outside the status attainment literature, have included mother's education in their regression models and found positive effects on a person's intellectual ability, completed schooling, and adult occupational status, net of the influence of father's education and occupation (Sewell and Hauser 1975; Mare 1981; D'Amico, Haurin, and Mott 1983) . The independent effect of mother's education is generally linked to the genetic transmission of cognitive abilities and the social transmission of maternal cultural capital in the home. Some authors found that the influence of mother's education on schoolrelated outcomes is stronger than that of father's education and regard this as evidence favoring a cultural socialization hypothesis (Leibowitz 1974; Murnane, Maynard, and Ohls 1981) . Because mothers spent more time with their children than did fathers, so the reasoning goes, mother's cultural resources are more important, and mother's education should have a stronger effect than does father's education. Whether the influence of mother's education is stronger than that of the father remains uncertain, however, because the effect of father's education is calculated net of his occupation or income, whereas the effect of mother's education is typically not controlled for her occupation. Hence, these analyses leave open the possibility that differences in mother's education partly tap socioeconomic differences among mothers.
While mother's education is often considered a "control variable" or just another "family background factor," the influence of mother's labor force participation has been studied more systematically.
Although most researchers analyze differences in sex-role attitudes, self-esteem, social adjustment, and delinquency (Hoffman 1974 (Hoffman , 1989 , some have also examined effects of mother's employment on achievement. Evidence for the presumed negative effect of mother's employment on school-related outcomes seems to be weak or conditional upon other characteristics (Murnane et al. 1981; D'Amico et al. 1983; Heyns and Catsambis 1986) . Blau and Grossberg (1992) , for example, found negative effects on intellectual ability in the first year of the child's life, but positive effects in subsequent years. Desai et al. (1989) analyses, but generally they have found mixed or weak effects on early achievement, net of maternal education. Hill and Duncan (1987) , for example, found positive effects of mother's earnings on the completed education of daughters, but not on that of sons.3 Desai et al. (1989) and Blau and Grossberg (1992) While the role of father's occupation has been at the center of stratification research for decades (Blau and Duncan 1967; Featherman and Hauser 1978) , maternal occupation has received little attention in the literature on achievement. In their classic comparison of the status attainment processes of men and women, Treiman and Terrell (1975:177) ter chances of getting ahead in school is in part explained by the inheritance of genes that favor academic ability, and in part by a set of parental activities that favor achievement net of ability. Three kinds of activities have been considered in the sociological literature: the transmission of economic resources, the transmission of cultural resources, and the instillment of aspirations and expectations through role modeling. Schooling depends on parents' financial resources, because high-status parents are better able and more willing to finance college education (Steelman and Powell 1991) . Income may also affect children's achievements in earlier stages of their schooling careers, because parents who are better off financially can send their children to high-quality elementary and secondary schools and can offer a better learning environment in the home (e.g., less crowded housing and more learning materials) (Murnane et al. 1981) . Parents' cultural resources play a role as well, because parents engage in activities with their children that are relevant to the schooling process. By reading to the child, playing with the child, helping with homework, and talking about accomplishments or frustrations in school, parents may increase the reading and language skills of their sons and daughters (Hess and Shipman 1965) and nourish a certain cultural style that is be- For example, mothers encourage and help children to do homework, they read books to their children, listen to their children read, talk more with their children, and play more with their children (Russell and Russell 1987) . Other child development studies have shown that family influences on cognitive development and school grades depend to a large extent on how mothers communicate with their children.
In a classic study, Hess and Shipman (1965) showed that high-status mothers foster the cognitive abilities of their children by relying on elaborate language codes. Later studies have replicated this finding and established additional influences of mother-child interaction on school readiness (Hess, Azuma, Kashiwagi, Holloway, and Wenegrat 1987) , language de-I Similar findings apply to countries outside the United States. Dronkers (1989) , for example, analyzed data on a cohort of Dutch students and found that, net of father's occupation and education and mother's education, children of mothers employed in professional occupations had higher educational test scores than did children of mothers employed in other occupations.
lay (Wulbert, Inglis, Kriegsman, and Mills 1975) , and verbal ability (Price, Hess, and Dickson 1981) . In short, when sex roles are traditional, the mother's cultural resources will be a more salient influence on children's schooling than will those of the father. The mother's socializing role is particularly relevant in the early stages of the child's educational career, because that is when children interact most with their mothers.
Other aspects of the family of origin have traditionally depended on the father. When the family's financial resources depend largely on the father's work, socioeconomic differences among fathers should be more influential than are socioeconomic differences among mothers. has increased, and if differences in parental income affect schooling outcomes, then the effect of maternal occupational status among employed mothers has probably increased.
There are also reasons to suspect that mothers have become less influential over time.
Some authors believe that because married women's labor force participation has increased, children and young adults spend much less time with their mothers than before. Assuming this assessment is correct, I expect that, net of parental income, the children of employed mothers have a disadvantage in school compared to the children of mothers who do not work outside the home. Because the labor market participation of employed mothers is now more extensive, I also expect that differences in socialization between the two groups of mothers have increased, leading to an increased disadvantage for children raised in dual-earner families (all else being equal). On the surface, reductions in mother's time at home and increased contributions of mothers to family income lead to opposite predictions regarding the effects of maternal employment. Because financial resources are relevant primarily in later stages of the schooling career, while cultural socialization is believed to be most salient in earlier stages, I expect a differential effect of these changes, depending on the schooling transition examined.
Hypotheses about the negative impact of maternal employment are based on the assumption that the time a mother spends in the labor force is inversely related to the time she spends with her children. Psychological studies, however, have found little evidence that mothers in dual-earner households interact with their children less frequently (Hoffman 1989) . But even if they do, they may compensate for the time away from home by providing more intensive socialization at home (Blau and Grossberg 1992; Hoffman 1974 Hoffman , 1989 . Their cultural socialization may also be more efficient and more strongly focused on educational goals owing to their experiences in the labor market. More important, the socialization practices of employed mothers will depend on the work they do. Mothers employed in professions, for example, may be focused more strongly on the value of education than are mothers employed in clerical positions. Hence, it is important to go beyond a simple comparison of employed and nonemployed mothers and consider occupation when assessing the impact of maternal employment on children's schooling.
In response to the slow but steady shift toward more egalitarian sex-role attitudes, society has begun to take women's economic roles and occupational status more seriously (Davis 1984) . As a result, mothers may be an increasingly important role model of socioeconomic achievement for their children, particularly for their daughters. Similarly, mothers may now exert more pressure on their children to do well in school and, hence, have a stronger impact on the aspirations and expectations of their children. Research examining the employed mother as a role model has focused primarily on children's attitudes towards sex roles, but has also found that daughters of employed mothers are more likely than others to name their mothers as someone they want to resemble most later in life (Hoffman 1974) . As a result, I expect that, net of parental cultural and economic resources, children of employed mothers do better in school than do other children, and that this difference has increased over time. I also expect that among employed mothers, differ- ), but mixed evidence for differences in schooling (Mare 1981; Grusky and DiPrete 1990) . The more general debate about the influence of family background suggests that it is important to examine changes in the absolute influence of mothers as well as changes in the influence of mothers relative to fathers.
FINDINGS
The National Survey of Families and Households (NSFH) is a large, nationally representative sample of households in the U.S. population. In each household, one adult was randomly selected as the primary respondent. Interviews were conducted in 1987 and 1988 (for details, see Sweet et al. 1988 ).
The Working Mother
Women's labor force participation has been described extensively, but few studies have examined this issue from the children's perspective. The NSFH asked respondents if their mothers worked on a paid job for at least 12 months between the time they were born and 1920 -1925 -1930 -1935 -1940 -1945 -1950 -1955 -1960 -After 1920 1924 1929 1934 1939 1944 1949 1954 1959 1964 1964 Year of Birth 
The Influence of Mother's Occupation
Goodness-of-fit statistics for all models are presented in Table 1 . Parameter estimates of Models A, B, and C are presented in Table 2 for high school graduation, Table 3 for college entrance, and Table 4 for college graduation.
For all transitions, the influence of mother's occupational status appears to be strong, statistically significant, and independent of the effect of father's occupation. A one-point increase in mother's SEI score, which is mea- Coefficients for year of birth are multiplied by 10.
Effects of maternal employment status (Model B) are negative for all transitions, showing that children of nonemployed mothers have better chances of getting ahead in school than do children of mothers who work at low-status jobs (jobs with an SEI score of 0). An alternative assessment can be made by examining what kinds of jobs mothers need to hold for their children to be equally well off in school as children of mothers who stay at home. To estimate this point of equality, I consider the effects of occupational status and employment simultaneously. According to Model B, children of nonemployed mothers have the same odds of completing high school as children of mothers who work at jobs with an SEI score of 4.3 (-[-.921/.212] ). The odds of entering college are equal when mothers have an SEI score of 3.1, and for college graduation the groups are equal at an SEI score of 6.2. Because the average socioeconomic status of employed mothers is about 3.2, these results show that the children of nonemployed mothers are doing as well as, or somewhat better in school, than children of the average employed mother. They are doing worse, however, than the children of most professional and managerial women, who have SEI scores in the 6 to 8 range.
Whether the mother was employed not only affects outcomes in schooling, it also changes the process of educational attainment. Adding interactions of mother's employment status with parental education, father's occupation, and number of siblings, leads to a statistically significant increase in fit for all three transitions (Model C, Table 1 ). As expected, this im- Number of siblings -.057** -.072** -.029 compete with occupational characteristics of the mother. In a similar fashion, the net effect of maternal education should be stronger in traditional families because it doesn't compete with maternal occupation. This appears to be true for high school graduation and college entrance, but not for college graduation. Note that mother's occupation has a stronger effect on the first two transitions once I allow the effect of father's occupation to differ depending on maternal employment status (31 percent versus 24 percent for high school graduation and 21 percent versus 15 percent for college entrance). This is probably due to the fact that effects of paternal occupation are weaker in dual-earner households than in male-breadwinner families, a difference that Model B does not take into account.
The size of the family of origin, as indicated by the number of siblings, has a negative effect for both groups. This finding is consistent with earlier research and has generally been linked to the dilution of parental resources such as time and money in large families (Blake 1989 ). The novel finding in Tables 2 through 4 is that the negative effects of sibship size on high school graduation and college graduation are stronger if the mother is employed. For each additional sibling, the odds of graduating from high school are reduced by 13 percent in traditional families and by 19 percent in dualearner families. For college graduation, the effects are 3 percent and 13 percent respectively. These differences suggest that time constraints play a larger role in the educational socialization of children if the mother is working outside the home.
The Influence of Fathers and Mothers

Compared
To compare paternal and maternal influences directly, Table 5 presents the effects and estimated standard errors for the two types of families separately. Among dual-earner families, mother's occupational status has a stronger impact on the first two transitions than does father's occupational status, whereas father's occupation is more important for college graduation. The effects of maternal education in these families, however, tend to be somewhat smaller than the effects of paternal education. Because the statuses of parents are positively correlated, it is important to test whether these differences are statistically significant. The parental correlation in the sample makes the covariance between the estimates of fathers' and mothers' effects more negative, thereby increasing the standard error of their differences (Kmenta 1986:403, 419) . In other words, if the effect of fathers is.overestimated, the effect of mothers tends to be underestimated (and vice versa), leading to larger differences in paternal and maternal effects than exist in reality.
Tests are obtained using reparameterizations of the original model that take the following form: log P. /(I-P1) = /R 0 +f p (E/ + En) +fldA2( -Em ) )+.... In this parametrization, the effect of Ef is fta + 72 Pd and the effect of Ei is fta -72 Pd. Hence, the average effect is fta and the difference between the effects of father's and mother's education is Pd. Although the differences shown in Table 5 appear large from a substantive point of view, the hypothesis that effects are equal cannot be rejected. Hence, if a mother is employed, the effect of her occupational status on the educational opportunities of her children equals the effect of father's occupational sta- The evidence in Table 6 Table 6 provides no support for such a selection effect. Effects of maternal education for nonemployed mothers are stable, except for a slight but significant increase (rather than a decrease) in the effect of maternal education on the odds of entering college. Table 6 assume that changes are linear. Model E (Table 1) 0.
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Mother not employed 59.3 64.8
Mother employed, SEI score 15 54.5 37.9
Mother employed, average SEI score 55. Comparing Models G and H shows that allowing parental effects to differ by sex produces only modest improvements (Table 1 ). In line with findings for an earlier period (Treiman and Terrell 1975; Hauser and Featherman 1976) , this shows that, on the whole, the process of educational attainment is much the same for men and women.
To evaluate whether individual effects differ, Table 8 presents differences between the sexes in the effects of parental status. Results in Table   8 show little difference between the effects of different-sex and same-sex parents. Among respondents whose mothers were employed, father's socioeconomic status is significantly more important for college entrance for men than for college entrance for women, whereas among respondents whose mothers were not employed, mother's education is significantly more important for women than it is for men.
The differences in Table 8 are generally weak, and some differences deviate from the expected pattern. Since only four of the 18 sex differences are statistically significant, the findings should be interpreted with caution. Clearly, however, mother's occupational status is not more important for daughters than for sons, further confirming that the mother's role is very much like that of the father. 
CONCLUSIONS
The main result of my analyses is that the occupational status of employed mothers has a substantial effect on their children's schooling, an effect that is independent of, and about as strong as, the influence of father's occupation in dual-earner families. While previous studies have established the importance of mothers for schooling outcomes at an early age, my analyses indicate that their influence extends to the later stages of their children's schooling career. In addition, the evidence suggests that the influence of maternal occupational status on college graduation has increased across birth cohorts at the expense of the father's influence. Because there was no corresponding decrease in the influence of mother's education in the traditional male-breadwinner families, it is unlikely that the increase in mother's labor force participation has been selective with respect to the ability of mothers to pass on advantages to subsequent generations. In combination, my analyses suggest that the economic resources and occupational role models that mothers provide are now as important as those tradition- One solution is to augment sibling studies with measures of maternal status characteristics, a design that would permit separating the two parent-specific effects from a common family effect. Another solution is to return our focus to "intervening variables" (Duncan, Featherman, and Duncan 1972) by examining specifically what mothers contribute to the process.
Although the psychological study of child development has examined in great detail the influence of mother-child interaction on school-related outcomes during the first years of a person's life, much less is known about the effects of such interactions in later stages of the life cycle, stages when people are making the increasingly important decisions about higher education.
While my findings generally underscore the positive effect of maternal employment on children's educational outcomes, at least when mothers hold high-status jobs, there are also potential adverse unintended consequences for the stratification system as a whole. Traditionally, it was assumed that because of high degrees of assortative mating on education and socioeconomic status, the influence of mothers would be redundant, and the combined paren- (Social Forces, vol. 72, 1993, pp. 119-46) .
